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Executive Summary 
 
The School District Collaboration Fund (SDCF) provides grants to 15 districts so that teachers can work 
collaboratively to build or revise structures to provide them with on-going, relevant professional learning, 
as well as opportunities to demonstrate leadership, to experience meaningful performance evaluations that 
support their growth, and receive compensation in recognition of their efforts. Grants typically last for four 
years, a design year and three years of implementation. Currently there are three districts in their design 
year, six in Year 2 of implementation, and six in Year 3 (the final year) of implementation. 

This winter, as in previous years, teachers and administrators from grantee districts were invited to 
complete a survey soliciting their perspectives on the issues addressed under the grant. In December 2017 
and January 2018, almost two thousand educators (1,998) completed the survey, most of them teachers 
(1,891). 

Professional learning. Some of the questions in the survey asked teachers about whether there was a 
culture of professional learning in their schools. Most teachers reported that they had many opportunities to 
learn collaboratively about teachers and learning and regularly had the chance to discuss how instructional 
practices shape student learning. Furthermore, most teachers describe their schools as places where caring, 
collaborative and productive relationships among staff help foster professional learning. Teachers in Year 3 
districts, that is, in those districts with the most time working on this topic under the grant, were the most 
positive about the culture of professional learning in their schools. 

To the degree there was some dissatisfaction with professional learning, most commonly (about half the 
time) teachers noted that they did not have choices among professional learning opportunities or said that 
these opportunities were not necessarily a good match for their own professional growth goals or student 
learning needs. Seldom (only about a third of the time) was professional learning explicitly connected to 
teachers’ evaluations from the year before or to their growth goals. Again, teachers in Year 3 districts 
reported more satisfaction and better alignment with needs than did teachers from Design or Year 2 
districts. 

How much does professional learning result in improved instruction and gains in student learning? This is a 
question that cannot be answered using survey data. Most teachers (over 85%) do believe, however, that 
their professional learning has resulted in them incorporating new knowledge and skills and has positively 
affected student learning. This is a finding that is consistent across the three cohorts. 

Teacher leadership. Teachers can serve as leaders in their schools and districts in a wide variety of ways, 
including leading professional development for their colleagues, mentoring new teachers, or serving on 
committees such as those working on this grant. One purpose of the grant is to intentionally expand 
opportunities for teachers to lead.  
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Asked about opportunities for leadership development at their schools, about three-quarters of teachers 
agreed that there were many such opportunities and their principals supported their growth in this area.  
Somewhat fewer, about two-thirds, said that their school was committed more broadly to shared decision-
making.  

While teachers tended to agree that in their district there are ways for teachers to be leaders without 
becoming administrators, they did not necessarily feel that teacher voice was incorporated into decision-
making that affects teachers. Teachers from Year 3 districts, again, were the most positive about 
opportunities for both teacher leadership and teacher voice. 

Teacher evaluation. Across the three cohorts at different stages of the grant, most teachers agreed that 
their most recent performance evaluation was a fair and accurate measure of their teacher and their 
students’ learning. However, about a third still did not feel that their districts’ evaluation systems 
ultimately supported the professional growth of teachers. Satisfaction with teacher evaluation systems was 
highest among teachers in Year 3 districts. 

Teacher compensation. Compared to their responses to statements about professional learning, 
leadership, and teacher evaluation, teachers provided much less positive responses to statements about the 
compensation systems in their district (that is, they were less likely to agree with positive statements about 
the compensation systems). In particular, very few teachers (17.8%) agreed that the system rewarded 
excellence. Teachers in Year 3 districts were about twice as likely, though, to agree with positive 
statements about compensation as were teachers from the other districts.  
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Organization of this Summary 
 

 
This summary of overall findings from the 2017-2018 SDCF survey is organized by a series of questions, 
both about the survey, and about respondents’ perceptions on the issues addressed under the grant. 
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Introduction 
The School District Collaboration Fund (SDCF) provides grants to 15 districts so that teachers can work 
collaboratively to build or revise structures to provide them with on-going, relevant professional learning, 
as well as opportunities to demonstrate leadership, to experience meaningful performance evaluations that 
support their growth, and receive compensation in recognition of their efforts. Grants typically last for four 
years, a design year and three years of implementation. Currently there are three districts in their design 
year, six in Year 2 of implementation, and six in Year 3 (the final year) of implementation (Table 1). 

This winter, as in previous years, teachers and administrators from grantee districts were invited to 
complete a survey soliciting their perspectives on the issues addressed under the grant. In December 2017 
and January 2018, almost two thousand educators (1,998) completed the survey, most of them teachers 
(1,891). 

Table 1. Fifteen districts participated in the SDCF grant in academic year 2017-2018 
Design Year Districts Year 2 Districts Year 3 Districts 
Jefferson County Colton Dayton 
Prospect Gresham-Barlow Eagle Point 
Roseburg Jewell Mt. Angel 
 Newberg Rogue River 
 North Clackamas Sheridan 
 Three Rivers St. Paul 
 

In previous years, educators in grantee districts took a similar online survey, administered by Portland State 
University (PSU). This year’s survey retains some of the same questions but was substantially revised. 
Comparisons to previous years are difficult to make because different districts are involved (i.e. this year’s 
Design Year districts are new, and last year’s Year 3 districts are no longer receiving the grant). Where 
comparisons to results from previous years are possible, they are provided in blue boxes in this report. 
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Who Took The Survey This Year? 

 

The survey was opened on December 6, 2017, and closed January 10, 2018. In that time, almost two 
thousand educators (1,998) completed the survey, most of them teachers (1,891).  

Teachers were, overall, highly experienced; 64.4 percent of them had worked as a teacher for more than 10 
years, and more than a quarter (25.8%) had worked for 21 years or more. Many of them, however, had not 
been teaching for that long a period in their current district, and nearly a third (30.2%) had been in their 
current district for only 1-3 years, including this academic year. 

About half of teacher respondents (50.2%) worked in secondary schools (middle or high schools), while 
43.4% worked in elementary schools. The remainder worked in other configurations, such as K-8 or K-12 
schools or across multiple schools. 

Demographic tables in the appendix provide more details about teachers’ experience and assignment. 
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How Do Teachers Experience Professional Learning in Their Schools? 
 

Teachers describe their schools as places where caring, collaborative and productive relationships foster 
professional learning.  Most feel they have many opportunities to learn collaboratively about teaching and 
learning and that they regularly get to discuss how instructional practices shape student learning.  

Compared to teachers from other cohorts that have spent less time in the grant, teachers from Year 3 
districts are more positive about the culture of professional learning that exists at their schools. 

Fewer than half of teachers reported that they could choose among professional learning opportunities or 
that these opportunities were a good match for their own professional growth or their students’ learning 
needs. Only a third said that their professional learning was connected to their previous year’s evaluation or 
their growth goals. 

 

Creating a culture of on-going, meaningful professional learning is a central purpose of the Collaboration 
Grant. One series of questions on the survey asked teachers their views on the culture of professional 
learning in their schools (Figure 1, next page). Looking at overall responses, across the three cohorts, 
results showed that  

x Nearly all teachers (90.6%) agreed that caring, collaborative and productive relationships helped 
make their school a professional learning organization. 

x Most teachers agreed that teachers had many opportunities to learn collaboratively about teaching 
and learning (82.5%) and said teachers regularly discussed how their instructional practices 
impacted student learning (81.5%). 

x About three-quarters agreed that teachers participated in targeted and relevant professional 
development. 

x However, fewer (64.0%) reported that their own professional learning this year did a good job 
addressing their professional growth needs. 

x The smallest proportion, though still a majority of teachers, agreed that teacher had allocated time 
to put what they learned into practice. 
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Figure 1. Percentage of teachers who agree or strongly agree with statements about the culture of professional learning at their 
schools, all cohorts combined, SDCF grant, 2017-2018, n=1891 

 

 

These results do not look the same for each cohort, however (Figure 2, next page). While there is general 
agreement about caring, collaborative and productive relationships at schools and regular discussions of how 
instructional practices impact student learning, it was also apparent that teachers from Year 3 cohorts were 
more likely than other teachers to agree that 

x Teachers had many opportunities to learn collaboratively about teaching and learning; 

x Teachers participated in targeted and relevant professional development; 

x Their professional learning this year did a good job addressing their professional growth needs; and 

x Teachers had allocated time to put what they learned from training or professional learning 
activities into practice. 
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Figure 2. Percentage of teachers who agree or strongly agree with statements about the culture of professional learning at their 
schools, by cohort, SDCF grant, 2017-2018, n=1891 
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Design
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Comparison to Previous Years 
Last year’s report from PSU noted that 64.6 percent of survey respondents agreed that their 
professional learning this year did a good job meeting their professional learning needs, about the 
same percentage as this year. Teachers in this year’s Year 3 districts agreed at a higher rate 
(74.8%).  

Comparisons are hindered, however, because last year’s data were not broken out by cohort, 
include responses from districts no longer in the grant and do not include the district in their first 
year (Design Year) this year. 
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On the survey, teachers responded to another series of statements about the content of professional learning 
and whether it matched their interests or their students’ needs, was connected to their performance 
evaluation from the previous year, and whether they could choose among different opportunities. Teachers 
were asked to indicate whether these statements were “always,” “usually,” “sometimes,” or “rarely or never” 
true about their experiences. 

Very few teachers (9% or fewer) indicated that these statements were “always” true. Figure 3 presents the 
percentage that answer either “always” or “usually.” Teachers were most likely to say that their professional 
learning was well-matched to the learning needs of their students—but even I that case, fewer than half felt 
this was usually the case. 

 
 
Figure 3. Percentage of teachers reporting that their professional learning usually or always matched these statements, all 
cohorts combined, SDCF grant, 2017-2018, n=1891 
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Here, too, the same pattern is repeated: teachers from Year 3 districts were noticeably more positive about 
their professional learning, with close to half saying that their professional learning matched their interests 
and that they had opportunities to make choices. Almost 60 percent said that their professional learning was 
a good match for their students’ learning needs. And while fewer than half (43.4%) said tht their 
professional learning usually or always connected to their previous evaluations or learning goals, that 
percentage was still substantially higher than for teachers in other cohorts. 
 
 
Figure 4. Percentage of teachers reporting that their professional learning usually or always matched these statements, by 
cohort, SDCF grant, 2017-2018, n=1891 
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To What Degree Do Teachers Participate in Certain Types of Professional Learning? 
 

Nearly all teachers (over 90%, regardless of cohort) reported having participated in professional learning 
teams within the past 12 months. Fewer (50-63%) reported having been observed by other teachers while 
they were teaching.  

It was common for teachers to report participating in professional learning in which they analyzed evidence 
of student learning, and/or which was directly tied to student learning goals and/or to review progress toward 
their own professional goals. Overall, about 80 percent of teachers said they had participated in those types 
of learning opportunities within the past 12 months. It was somewhat more common for teachers in Year 3 
districts to report this. 

About two thirds of teachers reported having taken part in professional development on race, gender, sexual 
orientation or other equity issues within the past 12 months. This was least common for teachers in Design 
Year districts. 

Two common formats for collaborative professional learning are 1) professional learning teams, in which 
groups of teachers come together to learn about an instructional approach, the use of assessment data, or 
other topic relevant to their work and 2) non-evaluative observations of one another’s teaching, in which 
they have opportunities to learn from the ways in which other teachers instruct, manage their classrooms, 
or support struggling students. The survey asked teachers whether they had experienced either of these 
formats in the past 12 months. Most teachers (over 90%) reported having participated in a professional 
learning team of some sort. Fewer had been observed by other teachers, although this was a more common 
experience for teachers in Year 3 districts (Figure 5). 
 
 
Figure 5. Percentage of teachers reporting having participated in professional learning teams or having been observed by other 
teachers within the past 12 months, by cohort, SDCF grant, 2017-2018, n=1674 
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Despite the dissatisfaction some teachers expressed about not having choice about the content or or a poor 
fit between their needs or their students’ need (p.7), most teachers (80% or more) participating in their 
professional learning that was related to student learning goals, that reviewed progress toward their own 
professional goals, and/or analyzed evidence of student learning (Figure 6). They may not have felt, 
however, that this professional learning fully met their own growth goals or their students’ learning needs.  
Teachers in Year 3 districts were most likely to say that their professional learning connect to student 
learning goals. 

 
Figure 6. Percentage of teachers reporting having participated in four types of professional learning within the past 12 months, by 
cohort, SDCF grant, 2017-2018, n=1674 
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How Do Teachers Perceive the Impact of their Professional Learning? 
 

Across all three cohorts, most teachers agreed that their professional learning had affected their practice, 
resulted in them incorporating new knowledge and skills, and positively affected student learning.  

Most teachers (85% or more) agreed with statements indicating that professional learning had an impact,  
both on their own practice and on student learning. Further, nearly all teachers (92.7%) felt that teachers 
were effective in helping student learn and grow (Figure 7). 

Figure 7. Percentage of teachers agreeing or strongly agreeing that their professional learning had a positive impact, all cohorts 
combined, SDCF grant, 2017-2018 

 

These results differed very little across the three cohorts (data not shown). 
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How Do Teachers Feel about Teacher Leadership Opportunities and Teacher Voice in Decisions? 
 

Asked about opportunities for leadership development at their schools, about three-quarters of teachers 
agreed that there were many such opportunities and their principals supported them in this type of growth. 
Somewhat fewer, about two-thirds, said that their school was committed to shared decision-making.  

While teachers tended to agree that in their district there were ways for teachers to be leaders without 
becoming administrators, they did not necessarily believe that teacher voice was incorporated into decision-
making that affected teachers. Teachers from Year 3 districts, again, were the most positive about 
opportunities both for teacher leadership and teacher voice. 

Five questions on the survey addressed issues of teacher leadership and teacher voice. Three specifically 
focused on the school level. Overall, most teachers (79%) agreed or strongly agreed that teachers had many 
opportunities to be involved in decision making in their schools. Responses to this, and other school-level 
questions about leadership and decision-making, varied to some degree by cohort (Figure 8). Teachers in 
Year 3 districts were most likely to agree or strongly agree that 

x In their schools, teachers had many opportunities for leadership and involvement in decision-
making; 

x Administrators in their school supported the develop of teacher-leaders through professional 
growth opportunities; and 

x Their schools were strongly committed to shared decision-making. 

 
Figure 8. Percentage of teachers who agree or strongly agree with statements about leadership and shared decision-making, by 
cohort, SDCF grant, 2017-2018, n=1891 
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Two questions on the survey asked teachers about leadership issues at a district level. They asked whether 
teachers agree that 

x Teachers in their district had multiple opportunities to act as leaders without going into formal 
administrative position; and 

x Their districts did a good job incorporating teacher voice into decisions that affected teachers. 

On these items as well, teachers from Year 3 districts were more likely to agree with these statements than 
were teachers from Design Year or Year 2 districts (Figure 9). 

 
Figure 9. Percentage of teachers, by cohort, who agree or strongly agree with statements about leadership opportunities and 
teacher voice in their district, SDCF grant, 2017-2018 
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Comparison to Previous Years 
Last year’s report from PSU noted that 84.5 percent of survey respondents agreed that 
administrators in their school supported teacher-leaders through professional growth 
opportunities, a little less than Year 3 districts this year but a higher rate of agreement than see in 
Design Year and Year 2 districts. Last year’s data were not reported by cohort and, of course, 
include responses from districts no longer in the grant.  
 
The same report found that 75.6 percent of survey respondents agreed that their school was 
strongly committed to shared decision-making.  
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How Do Teachers Feel about the Teacher Evaluation System in their Districts? 

More than 80 percent of teachers said that they understood the standards used to evaluate their teacher 
and that their most recent performance evaluation was a fair and accurate measure of their teaching and 
students learning. Fewer (63 – 69%) agreed with other statements about how their district’s evaluation 
system work, with the lowest agreement that “our district’s evaluation system supports the professional 
growth of teachers.” Teachers from Year 3 districts expressed the most satisfaction with their districts’ 
evaluation systems. 

On the survey, teachers read a series of six items about the functioning of the teacher evaluation systems 
used in their districts and indicated their level of agreement with each statement. Responses, across all 
districts, are summarized in Figure X. 

 
Figure 10. Teachers’ agreement with statements about the teacher evaluation systems in their districts, all cohorts combined, 
SDCF Survey, 2017-2018 
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I fully understand the standards of practice in the
rubrics used to evaluate my work.

Comparison to Previous Years 
Last year’s survey summary from PSU reported that 77 percent of survey respondents agreed that 
their most recent performance evaluation had been a fair and accurate measure of their teaching 
and their students’ learning. 
The same report noted that 62 percent of teachers agreed that the observation and feedback cycle 
in their district helped teachers make improvements to their teaching practice.  

In both cases, responses were higher overall this year than last, although of course not all the same 
districts were included this year. 



14 
 

In Figure 11, responses to the same items are broken out by cohort. This breakout reveals that agreement 
with all items was in all cases highest among teachers in Year 3 districts, although the size of the difference 
among districts varied.  

Figure 11. Teachers’ agreement with statements about the teacher evaluation systems in their districts, by cohort, SDCF Survey, 
2017-2018, n=1713 

 

 

 

  

78.9%

75.1%

76.0%

80.5%

86.6%

87.1%

63.0%

63.4%

63.0%

67.5%

79.1%

85.8%

53.1%

61.0%

54.5%

61.6%

81.9%

86.7%

0.0% 20.0% 40.0% 60.0% 80.0% 100.0%

Our district's eval system supports the
professional growth of teachers.

The obs & feedbk cycle in our district's eval
process helps me improve my teaching.

Our district's eval system supports
improvements in student learning.

Teacher performance evals focus on
meaningful goals & processes that advance

teaching & learning.

My recent performance eval was a fair &
accurate measure of my teaching & my

students' learning

I fully understand the standards of practice in
the rubrics used to evaluate my work.

Design
Year 2
Year 3



15 
 

How Do Teachers Feel about Teacher Compensation Systems in their Districts? 

Compared to statements on other topics related to work on the Collaboration Grant, teachers were much 
less likely to agree with statements about compensation systems in their district. In particular, very few 
teachers (17.8%) agreed that the system rewarded excellence.  

Teachers in Year 3 districts were about twice as likely to agree with positive statements about compensation 
as were teachers in Design Year or Year 2 districts. 

 

This year’s survey included three statements about teacher compensation; teachers were asked to indicate if 
they agreed that there were financial incentives for teachers to take on new roles or responsibilities, if 
compensation was based on more than seniority and educational level, and if they felt the system for 
compensating teachers rewarded excellence. Fewer than half of teachers agreed with any of these 
statements. In particular, very few felt the system rewarded excellence (Figure 12). 

 
Figure 12. Teachers’ agreement with statements about the teacher compensation systems in their districts, all cohorts combined, 
SDCF Survey, 2017-2018, n=1891 
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These results are broken out by district in Figure 13. The breakout highlights a dramatic difference in 
viewpoint between teachers in Year 3 districts and teachers in the other two cohorts. Teachers in Year 2 
districts report slightly more positive views than do teachers in Design Year districts, but the differences are 
smaller. 

 

Figure 13. Teachers’ agreement with statements about the teacher compensation systems in their districts, by cohort, SDCF 
Survey, 2017-2018 
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How Do Grant Committees Work? 

 
A total of 359 individuals indicated that they had participated on design or other committees related to the 
grant within the past 12 months (18% of respondents); this included teachers and administrators at the 
school and district levels. Also, another 50 individuals (2.5% of respondents) said they had been part of 
such committees in the past (Table 2). 
 
Table 2. Respondent involvement in design or committee work for the grant, SDCF survey, December 2017 – January 2018 
Have you been involved in any of the design or committee work for this 
grant? 

Yes, within the past 12 
months 

Yes, but more than 12 
months ago 

Total across cohorts 359 50 

  Design Year 47 7 

  Year 2 280 34 

  Year 3 79 16 
 
 
One series of questions on the survey applied only to grant committee members. It asked about the 
committees’ use of research, improvement science methods and some other aspects of their work. Key 
findings, across the three cohorts, included 
 

x Most committee members (84.1%) said they routinely drew on existing research and professional 
standards 

x Most committee members (79.9%%) said they considered long-term sustainability of the changes 
they were making 

x About three-quarters of committee members said they surveyed or talked to other teachers about 
their needs (76.9%) and felt well-supported by district administration (74.9%) 

x More than two-thirds said they used improvement science (72.4%) and tried things out on a small 
scale before implementing districtwide (68.8%) 
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Figure 14. Percentage of committee members (teachers and administrators) who report they “usually” or “always” use these 
approaches in their Collaboration Grant committee work, all cohorts combined, SDCF Survey, 2017-2018 
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Some of these responses looked different for different cohorts. Members of committees in Year 3 districts 
were most likely to say they drew on existing research and considered long-term sustainability. Members of 
Design Year districts were the most likely to report using the tools and methods of improvement science 
(Figure 15). 
 

Figure 15. Percentage of committee members (teachers and administrators) who report they “usually” or “always” use these 
approaches in their Collaboration Grant committee work, by cohort, SDCF Survey, 2017-2018 
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of the changes we are making.
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we make.
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Appendix: Methods and Demographics 
 
Survey Methods  
 
In previous years, Portland State University (PSU) administered an online survey to grantee districts. The 
same items were repeated over several years, and some districts used some items as progress measures for 
their goals. Many respondents, however, complained about the length of the survey overall and the 
complexity of some of the items. 
 
For this year’s developmental evaluation, the survey was substantially revised and shortened. IDR created 
new questions, which were reviewed and critiqued by Chalkboard staff and coaches and then further 
revised. Therefore there are only a few items that remain identical to items from previous years. Where 
direct comparisons can be made, these are noted in blue boxes throughout the report. Furthermore, new 
items often provide similar, but simpler or shorter, measures of the same concepts. Districts will receive 
information to help them compare results from new items to results from items from previous years. 
 
The items were assembled in a Google Forms survey, and the survey was tested for functionality. The 
survey was available for teachers, school administrators, and district administrators to complete between 
December 6, 2017 and January 10, 2018. SDCF coaches provided the links to district grant managers, who 
worked with schools in a variety of ways to encourage widespread participation. In many cases, teachers 
were given time to complete the survey during staff meetings. SDCF received regular updates about 
district-level response numbers and used that information to repeatedly encourage districts to participate in 
their survey and have their perspective reflected in the results. 
 
The survey was officially closed on the morning of January 11, 2018 for fourteen of the districts and on the 
morning of January 13, 2018, for Roseburg. In Roseburg there had been some miscommunication about 
deadlines, so the district received two additional days in which to provide survey responses.  
 
Table X reports the number of surveys received, by role and year in the project. Most respondents were 
teachers—including classroom teachers, specialists, instructional facilitators, coaches and others in similar 
roles. School administrators (principals and assistant principals) also responded, as did some district 
administrators. Most respondents were from Year 2 districts, which included the largest two districts as 
well as several medium-sized districts.  
   
  
 
Table 3. Overall responses, SDCF survey, December 2017 – January 2018 

 Teachers School 
Admins District Admin 

Number completing survey 1891 86 22 

  Design Year district 253 15 6 

  Year 2 districts 1501 56 13 

  Year 3 districts 244 15 3 
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Table 4 summarized the number of responses provided in each district, overall (center column) and for 
teachers only (right-hand column). 
 
Table 4. Number of responses by district, overall and teacher only, SDCF survey, December 2017 – January 2018 
Design Year Districts Total Teachers 
Jefferson County 132 117 
Prospect 14 13 
Roseburg 107 102 
Year 2 Districts Total Teachers 
Colton 39 35 
Gresham-Barlow 388 376 
Jewell 15 13 
Newberg 196 176 
North Clackamas 744 715 
Three Rivers 119 118 
Year 3 Districts Total Teachers 
Dayton 55 51 
Eagle Point 72 64 
Mt Angel 37 35 
Rogue River 15 13 
Sheridan 46 45 
St Paul 19 18 
 

Respondent Demographics  
 

Table 5. Teacher years of experience, SDCF survey, December 2017 – January 2018 
By the end of this year, how many years will you have been employed as a 
teacher and/or administrator? In any district In current district 

1-3 years 13.2% 30.2% 

4-5 years 8.5% 10.7% 

6-10 years 13.7% 10.0% 

11-20 years 38.7% 35.2% 

31+ years 25.8% 13.9% 

 

Table 6. Educator level of assignment, SDCF survey, December 2017 – January 2018 

Level of assignment Elementary 
School 

Middle or 
Junior 
High 

High 
School All Other 

Teachers (n=1891) 43.8% 22.4% 27.8% 6% 

School administrators (n=86) 40.7% 17.4% 37.7% 8.1% 
Table X. Participation in the work of the Collaboration Grant, SDCF survey, December 2017 – January 2018 


